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Materials checklist and notes:

ltem Consumable | Quantity | Notes:
Y or N

Computer

Projector

Clicker

Power Point Presentation
on USB or Computer

Handouts

Chart paper & pens

Sticky notes

Agenda

Sign In forms

Evaluation form

Articles to be read

Blue and yellow highlighters

Etc.




About the guide

This guide was developed as a model for intermediate schod&saching children in grades 48. It is offered as a complete

training resource for evidencebased practices that support literacy in fourth through eighth grade. Designed to support

instructional leaders to deliver effective training to teachers, this guid provides nine evidencebased strategies with practical

application ideas and examples, as well as resources for immediate implementation with children and in classrooms.

The components in this guide are derived from the Institute for Educational Scienc@&S): Improving Adolescent Literacy,

xEEAE ET A1 OAAO A AT 11 AAQGEIT 1T &£ OAAOGO AOAEI AAT A AOGEAAT AA6 OAI
website: www.ies.ed.gov

Both the guide and presatation materials were compiled by the Northwest Comprehensive Center at Education Northwest for
the Idaho State Department of Education.

How to use the guide

This guide is designed to accompany the training provided to an instructional leader (coach, tb&r, administrator) who
works with and supports teachers to utilize evidencebased strategies to improve outcomes for intermediate children in
grades 48. The instructional leader will be trained to facilitate and lead learning in a school and/or districsetting. The
AAAE] EOAOT 06 O -pro&tddslidé preldnt@tibnindh ah asBobidked script. Materials for use by the trained
facilitator also include handouts and additional webbased resources to share with teachers.

The design of the guidgrovides flexibility to facilitators to respond to school or district needs in a targeted manner. Each
evidencebased practice can be provided as brief training sessions over the course of a school year. These recommendations
can be grouped into common theads and presented or provided as a full or half day professional development session. The
practices introduced and subsequent activities are not conterdpecific and support improving literacy across content areas in
grades 48.

What participants need to bring

The patrticipants attending this professional learning session should bring theirace instructional materials, teacher manuals,
textbooks, and/or grade level standardsThroughout the session, they will be asked to reference and make connectionghe
instructional tools (core instructional materials) they are currently using.


http://www.ies.ed.gov/
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Outcomes(post on chart paper)
A Describe 23 evidencebased research practices for providing explicit vocabulary instruction im specific content
area.
A Identify and apply those practices to currentore instructional materials, teacher manuals, textbooks, and/or grade
level standards

Engagement Structures

A Structured Partners (group of 2 at table)

A Table Groups

A Pairsto-Square(two partner pairs come together to create group of 4)

A Discussion Placemaffrom Discussion module will be used as engagement and discussion structure in this
module)

A Talking Chips

A Additional embedded engagement sategies-quick writes, weighty words, inside-outside circle, cold call, whip
around

Slides Time Suggested Script

5 min. | Welcome

Evidence-Based (Introduce yourself, colleagues, and participantsEstablish structured
Facilitator Guide Improving

Intermediate Literacy

partners and have partners identify whether they will be a 1 or a 2 during
. partner work.)

1. Vocabulary Instruction
47T AAUBO POAOGAT OAGETT 11 , EOCAOAAU 4
partnership with the Idaho State Department of Education and the Northwes|
Comprehensive Center at Education Northwest, a nonprofit organization.

The goal of this workshop is teshare evidencebased recommendations for
improving intermediate literacy. It is designed to provide the research and
practical ideas for meeting the needs of all students, including struggling
readers across content areasWe have two outcomes for todaypoint to




chart paper.) By the end of this training, you will be able to:

A Describe 23 evidencebased research practices for providing
explicit vocabulary instruction in a specific content area.

A 1dentify and apply those practices to currentore instructional
materials, teacher manuals, textbooks, and/or grade level
standards.

Our shared goal is to provide support for Idaho educators, as together we ar
challenged with equipping fourth through eighth grade children with literacy
skills, sothese children can competently meet the collegeind careerready
expectations they will be facing in just a few more years.

Quote

14

Texts young adults are asked to read in
postsecondary settings, including community
colleges, the workplace, and the military are
significantly more demanding than high
school textbooks.”

(Wiliamson, 2008)

3 min.

Quote
Take a minute to read and reflect on this quote
(Allow think time).

What does this make you think about aa fourth-eighth grade teacher?
(Allow people to share their thoughts.)

What implications does this have for you and for your students?
(Ask people to share out their thoughts.)

Every day and in every classroom in Idaho, teachers and students are using
texts to communicate through speaking, listening, writing, and reading. We
are preparing our students for a world of informational texts. This
presentation has been prepared for ALL of you here today.

The ability to read critically is the one common factoin all content areas.
Whether you teach math, science, social studies, English, or technology, we
ALL teach literacy.




The Literacy Challenge is Real

The literacy challenge EO OAAl &I O OOOAAT 6O6h O/
In 2019 the National Assessment of Educational Progress, or NAEP, was
administered at schools across the natiorThe 2019 report card shows that
fourth and eighth graders in most statescross the nationhave stalled or
declined in reading proficiency during tre last decade. A full twethirds of
students did not score proficient in reading on the most recent test. One thirg
of the nation's fourth-graders tested "below basic."

In Idaho, 34% scored at or above proficient in fourth grade and 37% scored
at or aboveproficient in eighth grade reading. Both of these scores were
above the national averagef-urther, across the board, Idaho is in the top 15
in the national rankings. However, the eighgrade reading score decreased
by four points in 20197 a statistically significant drop.

Studentsconsidered proficient or advanced by NAEP standards possess the
academic literacy skills necessary for school success. The national statisticg
demonstrate that many students leave middle school unable to read
adequately and are therefore, unprepared to learn from textbooks at the high
school level and beyond.

I AAT OAET ¢ O *AATTA #EAI 180 O0OACAC(Q
and above, students move from the learningp-read stage to the readingo-
learn stage. tlis during this stage that students read increasingly more
demanding academic texts containing challenging words and complex
concepts beyond their oral vocabularies and knowledge base. In the critical
transition period from learning to read to reading tolearn, we often see a
drop-off in reading scores, particularly for socioeconomically disadvantaged
students.




1in 4 children in America grow up
without learning how to read.

Educators who work with students in grades 48 know that, unfortunately,
not all children learn to read by the time they leave elementary school.

In fact, 1 in 4 children in America grow up without learning how to read.
How does this affect content area learning? Wat does that do for their
future? Statisticaly, 2/3 of students who cannot read proficiently by the end
of 4th grade end up in jail or on welfare.

53% of 4th graders admitted to reading recreationally “almost
every day,” while only 20% of 8th graders could say the same

tittttattttatttttaet

()

(Read slide aloud.)

What is happening from elementary to junior high? What are you doing at
your school to improve the 20%? How are yoaupporting the students who
have failed year after year to read and comprehend at grade level? How mig
this affect motivation? (Structured partner share.)

A few ideas from schools trying to address this issue include:

Librarians knowing students lexilelevels and guiding them towards
appropriate books

)T OAOOAT OET T Al AOOAO OAOCA O AAn(
simply blanket intervention programs that may or may not address
specific student needs

Reading clubs where students sign up for boakto read

Grade level novels with audible for students who need additional
support

Strong Tier 1 instruction that meets the needs of all students, not just
those on grade level

Etc.




Students who don't read proficiently by the 3rd
grade are 4 times likelier to drop out of school.

—

8 tortruns Comprebensue Cerer
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O, AAOT ET ¢ OI OAAA EO Al@Bd Flylungstéridoed
not learn to read in a literacydriven society, hope for a fulfilling, productive

| EAZA AEI ET EOEAO806 '8 2AEA ,Uilh 4
Behavior Branch of the National Institute of Child Health and Human
Development.

Although students who fall behind rarely catch up without intensive
intervention, research has demonstrated that secondarevel students can
make significant gains with proper instruction. Evidence also suggests that
struggling middle school readers canmprove their reading skills when there
is adequate time for instruction and researchvalidated instructional
practices are implemented.

A Close Relationship Between llliteracy
and Crime

« Nearly 85% of the juveniles who face trial in the
juvenile court system are functionally illiterate.

et Comprabensive Center

Did you know that therealsois a close connection between illiteracy (reading
on or below 4 grade) and crime? (Read quote on slide.)

Teaching Reading /f not me, then who?

Learning to read is critical to a child’s overall
well-being. If a youngster does not learn to
read in a literacy-driven society, hope for a
fulfilling, productive life diminishes.”

§iortwest Comprenansve Certer

G. Reid Lyon,
1ch of the

O NOI 6A ET OTEOITS
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Do you agree or disagree with this quote? (Thumbs up/Thumbs down).
Why? Discuss.)

(Then, before moving onto slide 9, quicklyave participants synthesize the
information on slides 3-8 addressingeffects of illiteracy with the activity
below.)

Write the following question on a sticky note: Why focus on improving
literacy instruction in ALL content areas? Get out your Convertsan and
turn to your structured partner.




Our key guestion is written on your sticky note. This is what is in the circle o
the placemat. We are now going to use the Conversation Skills for Supporti
Ideas with Examples, located on the top righhand side of the placement.

1. Partner 1 will pose the question from the sticky note, but reword
using one of the question promptsn the Supporting Ideas with
Examples, Prompting section. For example, if | was partner Igduld
OAUh O#AT Ul O «ierdiieinfodnatidn intréddcd B
thus far why we need to focus on improving literacy instruction in ALL
content areas?

2. Partner 2 would respond using one of the sentence startefsom the
responding section of the placement, citing a fact from slides&

3. Then, partners switchroles--Partner 2 then asks the questionusing a
prompt and Partner 1 responds using a sentence starter

Why Focus on Improving Literacy Instruction? &

student learning. /f not me, then who?

[ ortwes Comprebensive Center
2

When we think about improving literacy instruction, nothing will replace an
effective teacher. (Direct participants to write 20x on a sticky note.)

The teacher is the most important factor in student learningA teacher is 20x
more powerful than any other interventionAnd yet it is also true that there is
more variance from classroom to classroom than there is from Bool to
school or district to district.

()

Good instruction is the most
powerful means of developing
% proficient comprehenders
and preventing reading
comprehension problems”

-Rand Reading Study Group, 2002

ortwes Comprehensive Center
2

10

(Read the quote aloud.)

As we previously discussed, the ability to read critically is the one common

factor in all content areas. Whether you teach math, science, social studies,
technology, we ALL must provide good literacy instruction to ensure student;
have the skills and grategies necessary to be successful in school and beyor

Our goal today is to provide some specific tools for improving literacy
instruction in grades 4-8. You were asked to bring some teaching materials,




such ascore instructional materials, teacher manuals, textbookslesson plans,
and/or grade level standards so you can apply new tools for improving
I EOAOAAU AOOEIT ¢ OFI AAUBO OAOOEITT 8

Idaho Content Standards

®

R\ '
English Language \
Arts Ll racy

4

Recognizing the value of consistent, realorld learning goals to ensure all
students are graduating fgh school prepared for college, career, and life, oul
state adopted Idaho Content Standards in 2011.

(Pull up standards on the website and show where the literacy standards arg
and where their content standards ardocated.)

Although labeledon the SDE websitas English Language Arts/Literacy,
these standards provide a framework for literacy not only in English
Language Arts, but across content areas in history/social studies, science, &
technical subjects.4 T AAUS6 O ET Al Of ACET 1 i1 EiE
AEOO ET O1 )AAEIT 680 wi cl EOE , AT COACA
Literature, Reading: Informational text, and Literacy in History/Social
Studies, Science, and Technical SubjectStandards ad curriculum work
together to guide teachers in understanding what students should know and
be able to do.

Idaho has adopted not only these ELA/Literacy standards, but also content
standards for various disciplines, such as history, science, healthethrts, etc.
The content standards for a specific content area or discipline provide
guidance on the WHA% what content teachers should. In contrast, the
ELA/Literacy standardsfor literacy in history, social studies, science, and
technical subjects provice the HOW such as how teachers can use reading,
speaking, listening, and speaking to help students access and learn the
content. Contentteachers are not expected to beeading teachers but they
are responsible forusing their content area expertise to hip students meet
the challenges of reading, writing, speaking, listening, and language in their
respective fields.

10



The ldaho State Department of Education (SDE) website provides a link to tl
Standards by grade level, and that link is listed in the refences.

Three Key Shifts in English Language Arts -@-,

Standards

. Regular practice with complex texts and their academic
language

o

. Reading, writing, and speaking grounded in evidence
from texts, both literary and informational

3. Building knowledge through content-rich nonfiction

ortwes Compretensive Center

The lIdaho Standards incorporates three key shifts in ELAistory/social
studies, science, and technical subjects

1. Regular practice withcomplex textsand their academic language

Rather than focusing solely on the skills of reading andriting, the
ELA/literacy standards highlight the growing complexity of the texts
students must read to be ready for the demands of college, career, and lif
The standards call for a staircase of increasing complexity so that all
students are ready for tre demands of collegeand careerlevel reading no
later than the end of high school. The standards also outline a progressive
development of reading comprehension so that students advancing
through the grades are able to gain more from what they read.

Closely related to text complexity and inextricably connected to reading
comprehension is a focus on academic vocabulary: words that appear in §
variety of content areas (such agynite and commit). The standards call for
students to grow their vocabularies through a mix of conversation, direct
instruction, and reading.

2. Reading, writing, and speakingrounded in evidence from texts both
literary and informational

The Common Core emphasizes usimyidence from texts to present careful
analyses, weldefended claims, and clear information. Rather than asking
students questions they can answer solely from their prior knowledge and

experience, the standards call for students to answer questions that

11



depend on their having read the texts with care.

4EA OAAAET ¢ OOAT AAOAO &I AOO 11 06
information, arguments, ideas, and details based on evidence in the text.
Students should be able to answer a range t#xt-dependat questions,

whose answers require inferences based on careful attention to the text.

3. Building knowledgethrough content-rich nonfiction

Students must be immersed in information about the world around them if
they are to develop the strong general knowlege and vocabulary they need
to become successful readers and be prepared for college, career, and life.
y T £ O AGET T Al OA@OO bPI AU Al EI BT 0G0
knowledge. Further, it is vital for students to have extensive opportunities to
build knowledge through texts so they can learn independently.

Grades 6-12 Literacy in History/Social Studies, o Here are two example standards for Literacy in History/Social Studies,
Science, & Techmcal Subjects (xamples) ' Science, and Technical Subjects, grade4

CCSS.ELA-LITERACY.RH.6-8.4

Determine the meaning of words and phrases as they are used ina
text, including vocabulary specific to domains related to history/social
studies.

CCSS.ELA-LITERACY.RH.6-8.10

By the end of grade 8, read and comprehend history/social studies
texts in the grades 6-8 text complexity band independently and
proficiently.

griormmes Compratanive Ceer

13
Vertical Aligned Standards - Example ® There is also another great resourcé/ertically Aligned Standards on the
SDE website calledhe URL to that resource is listed in the references.
14

12


https://www.sde.idaho.gov/academic/shared/ela-literacy/vertically/Vertically-Aligned-Standards-ELA-Literacy.pdf
https://www.sde.idaho.gov/academic/shared/ela-literacy/vertically/Vertically-Aligned-Standards-ELA-Literacy.pdf

Grades 4 - 8

15

Here is an example from the vertical alignment in grades-&.

What do you notice about word progression at each grade level? (Discluassd
share out.)

Think about how you might use the vertical aligned standards document
when planning lessons.

Any ideas? (Wait time and sharing.)

Again, these Standards broadly reflect the research on improving adolescen
literacy.

I xh 1 AGG OOIAEORA ETAAOCOETT 11 ETx A
improves intermediate literacy!

Skilled Readers

What are some essential components
of being a skilled reader?

16

One of our goals as teachers is to develop skilled readers, so that students §
fully prepared for the rigor of college or a career.

What are some essentiatomponents of being a successful/skilled reader?

Think about someone you would consider a skilled reader and describe how
they think and what they can do.

(Have participants turn and talk with a partner. Then have them share out ag
you generate a mindmap to display background schema.)

3AAOAT O1T OCEGO 21 PAg

, AO6O AT T OEAAO OxI1 AOOAT GEAI AT I BI
Hollis Scarborough (2002), Language Comprehension and Word Recognitio
In her illustration, the twisting ropes represent the underlying skills and
elements that come together todrm two necessary braids that represent the
Ox1T AOOAT OEAI AT i piTAT OO T £ OEEI 1T A
rope reveals how multifaceted each is.

13



17

For either of the two essential components to develop successfully, children
need to be taught theeslements necessary for automatic word recognition
(i.e., phonological awareness, decoding, sight recognition of frequent/familia|
words), and strategic language comprehension (i.e., background knowledge
vocabulary, verbal reasoning, literacy knowledgeMord recognition is
developed through intentional, systematic, and explicit instruction in the
structure of the English language, such as phonics. Language comprehensig
is developed in a variety of ways through exposure to ideas, conversation,
teacher read alouds, student to student dialogue, and more. In other words,
unlock comprehension of text, two keys are required being able to read the
words on the page and understanding what the words and language mean
within the texts that children are reading(Davis, 2006).

&AAEIT E OA:@Imoré éabdrate@xblanation of the rope can be found
under the resources section of this guide. This resource is only for the
AAAEI EOAOI O O1 pOi OEAA 11 O0A AAOAEI

Simple View of Reading (SVR)

Word Reading
Poor

rong
1 2

Adequate WR Poor WR

Adequate LC Adequate LC

WRxLC=C

3 4

Adequate WR Poor WR
Poor LC Poor LC

Language Comprehension
Strong Poor

e =—

The Simple View of Reading (SVR) (Gough & Tunmer, 1986)

50E1T ¢ OEA Ai1TAADPOO 1T £ 3AAOAT OI 6CES
supported representation of how reading comprehension develops, this
Simple View chart characterizes skillful reading comprehension as the
combination of those two separate, but equally important, components: word
recognition skills and language comprehension ability.

So, we know that we need to account for language comprehension and worg
recognition. Gough and colleagues present this SVRarmathematical
algorithm: WR X LC = C. WR refers to word level reading andre€ers to the
ability to understand spoken (oral) language.It is simple multiplication
problem? if one element is low, it affects the final outcomelust as
3AAOAT O1 Oiugratés, ifamydfAhese pieces are missing, it affects th
end result? comprehension. How can thishelp us get more targeted with our
instruction and intervention?

14



Using the SVR, we can think about four basic profiles of readers:

(Box 1) Look atBox 1. These readers may have adequate word recognition
and language comprehension. We hope that all our readers are at least
AAANOAOA ET OEA Oxi ATiIBITAT 6068 !1
good in both components?

(Box 2) Look at Box 2. Thesreaders may have poor word recognition and
adequate language comprehension, which results in poor reading
comprehension. In other words, when the text is read orally to them, these
learners can engage in making adequate inferences and answering the kind
of questions that demonstrate an understanding of the text.

(Box 3) Look at Box 3. These readers may have adequate word recognition
and poor language comprehension, which results in poor reading
comprehension. Some English learners (ELSs) fall into thisitegory, especially
if their first language shares an alphabetic sound system, such as Spanish.
Native speakers of English who fall into the category are sometimes referreg
O AO Oxi OA AAI 1 AOOG68 4EAU AAT OAA
text. Another more technical term is hyperlexic. This is similar to when you
learn to read a foreign language, such as Italian, and can pronounce the wol
AT A OAT OAT AAOh AOO AAT 860 OOAAE OEA
or misunderstanding the grammar am syntax.

(Box 4) Now look at box 4. These readers may have poor word recognition
and poor language comprehension, which results in poor reading
comprehension. If a student has poor word recognition, you will need to
assess language comprehension usingae alouds, or something similar, to
determine if they also struggle with language comprehension.

Our task is to find out why a reader is having difficulties. We want to find
AAAE OAAAAOGO OOOAT COEO AT A AAPEOA

15
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Again, Box 1 is the goal, because we know that children who have success
with reading comprehension are those who are skilled in both word
recognition and language comprehension.

This is abig concept., AO6 O OAEA A 111 AT O O OU
learned on this slide. Take out your Conversation I:flaAce,rrJerA\t.‘ This time, we
xEl 1 OOA OEA Al @111 Kebatdd il0OkeEA GF

bottom center of the placement.

1. Partner 1 will prompt with a question listed in the prompting section.
For example, if | was partner 1, AT O1 Awratkeyhdead can we
take awaye 0

2. Partner 2 would respond using one of the sentence startefsom the
responding section of the placementiting information from the
Simple View of Readindgrom slides 3-8.

3. Then, partners switch roles-partner 2 then asks the question using a
prompt and Partner 1 responds using a sentence starter.

7EAT OEETEET C AAT OO0 3AAOAT ReadigygEahdd
the effects of illiteracy, it becomes clear that ateachers share the goal of
helping our students develop skillful reading comprehension across content
areas. We need to embrace that we are all teachers of literacy skil® you
agree?Disagree? What things come to your mind when you hear this? (%
and allow teachers to share with table groups.

16



A Collection of the Best Available Evidence

The IES Practice Guide

()

IES Practice Guide

The components in this presentation are derived from the Institute for
Educational Sciences (IES): Adolescent Litery Practice Guide (released
August 2008), which is a collection of the best available evidence related to
specific topics.

&AAE]I EOAOT 060 .1 OAq

There is additional information on the development of the IES guides in
appendix A of the guide. A short excerpt on evidend®msed practice and how
it is noted in the guide:(The Institute of Education Sciences (IES) publishes
practice guides to share ewlence and expert guidance on addressing
education-related challenges not readily solved with a single program, policy|

N s o~ A o~ N s o~ A o~

for a coherent approach to a multifaceted problem. Each remomendation is
explicitly connected to supporting evidence. Using common standards, the
supporting evidence is rated to reflect how well the research demonstrates
the effectiveness of the recommended practices. Strong evidence means
positive findings are demonstrated in multiple well-designed, weltexecuted
studies, leaving little or no doubt that the positive effects are caused by the
recommended practice. Moderate evidence means walkesigned studies
show positive impacts, but there are questions about whber the findings
can be generalized beyond the study samples or whether the studies
definitively show evidence that the practice is effective. Minimal evidence
means that there is not definitive evidence that the recommended practice is
effective in improving the outcome of interest, although there may be data to
suggest a correlation betweenthe prachA A AT A OEA 1T OOAT I
39).

17



5 Recommendations for Improving Literacy

1. Provide explicit vocabulary instruction
2. Provide direct and explicit comprehension instruction

ies for extended di n of text meaning

struggling readers provided by trained specialists

8 tortruns Comprebensue Cerer

20

()

Recommendations for Improving Literacy
The IES guide recommends five areas of instruction for improvingeracy.

When a practice is recognized as evidendeased:

1 Itis shown to have a positive effect on student outcomes

1 The research design allows one to infer that the practice led to child or
student improvement

T Multiple high-quality studies have beerconducted

Please take a minute to read these fivevidenced-basedrecommendations.
(Wait time).

Why do you think the IES panelists identified these five things? (Wait and
allow for sharing).

NoticeOT A A U6 @ inA&dldAThi®session is focused onking a closer look
at Recommendation 1dProvide explicit vocabulary instruction 8 0

Our goal today is to provide some tools that can be used across content arej
for improving student literacy, specifically throughexplicit vocabulary
instruction in literacy learning for all content areas.

After our session today, you will be able to:
0 Describe 23 evidencebased research practices.

v

0 Identify and apply those practices to current core materials.

More information on the five recommendations can be located from the IES
website: www.ies.ed.gov

18


http://www.ies.ed.gov/

Recommendation 1: Explicit Vocabulary Instruction

21

()

"AEI OA xA EOIi P ET O OexfficdvoCabulaEyAh 1 A
instruction fits into the larger picture of becoming a skilled reader by
AT1T1TAAOET ¢ O1 AAu6oO &I AOO AAAE O1 3
researchrsupported representation of how reading comprehension develops.
Remember, the rope characterizes skillful reading comprehension as a
combination of two separate but equally important components: word
recognition skills and language comprehension ability. Vocabulary
knowledge is a prominent predictor of reading comprehension, and it is
depicted as a central thread in the language comprehensionroponent,
because of its connections to background knowledge and language structurg
(Scarborough, 2002).

4EA 1 AOGAT T &£ A AEEI A6O OI AAAOI AoOU
comprehension (Duncan et al., 2007). Simply put, not knowing the meaniog
words in a text makes it quite difficult to comprehend it.

Partner Activity:

, 1T E £ -©UA 60T DAOOT A0 AT A ET 001 AGA S
ulr 60 O1 AAOOGOAT AET ¢ 1T &£ 3AAOAT O1 OCES
wondering or have questions aout. (If needed,partners canuse the

O3UT OEAOGEUA #1171 OAOOAOGEIT 01 ET 0006 A
Conversation Placement to structure discussion.)

What's Working in Your Classroom?

What strategies, resources, activities do
you use in your classroom that works
for teaching vocabulary?

22

What strategies, resources, activitieslo you use in your classroom for
teaching and learning vocabulary? Why?

(Have participants answer the question above by completing the following
activity. As participants share, post a piece of chart paper at the front of the
Ol 171 OEOI Akh O0O32AAAGECEASI AAADOI AOUS
step of the activity.)

1. Take out asticky note . You will have 60 seconds tarrite down as

19



many strategies as you can think of that you use in your classroom fo
teaching and learning vocabulary(Set timer.)

2. Now turn to your structured partner. Sharex EAO UT 08 OA
your sticky note.

3. 4EAT h OAEET ¢ AOAOUOEET ¢ Udod OA
together to narrow your ideas down totwo items OEAO UT 08
experienced the most success withn the classroom

4. With your partner pair, stand up andjoin another partner pair from
another table to make agroup of four.

5. With your structured group, each partner pair shouldshare their two
ideas (for a total of four ideas shared in the group.) Thediscuss
among your group out of the four ideas shared, whabne item
would they like to share with the whole group?

6. Designate one person from your group to then garite this one item
on thechart paper up front.

Once all groups havehared on the chart papershare ideas from the list and
discuss.

Vocabulary = Key that Unlocks Meaning of Text

14

One of the most persistent findings in
reading research is the extent to which
students vocabulary knowledge relates
to their reading comprehension.”

(Anderson & Freebody, 1981, Anderson
& Nagy, 1991, Becker, 1977)

23

(V)

Thank you for sharing the strategies you use in your classroom.
(Take one minute to complete Weighted Words activity below.)

Read the quote on the slide. If you had to choos€sx AECE QU x1 O
slide? words that carry the most meaning and punch what would they be?
Share with your structured partner.

Remember, knowing the meanings of words in text isecessary to fully
understand the message being conveyed. By integrating explicit vocabulary
instruction into content-areas such as science or social studies enhances
OOOAAT OO6 A AE I-badR ubcabulary WAcN Bdeida déehed O
understanding of content information. It is also interesting to not that

comprehension and vocabulary have a reciprocal relationship. For example
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the stronger students vocabulary knowledge, the better they are able to
comprehend text. Likewise, the more they readral comprehend, the more
words they encounter, resulting in deepened and vocabulary knowledge.

Successful vs Struggling Readers

uccessful Readers Struggling Readers

8 tortruns Comprebensue Cerer
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, AO6O OAEA A AslydukeadXiPough Eh& chartAttink abous a
student in your classroom that has difficulty reading text related to the
content you teach.Consider the following:

A What parts of the simple view of reading (D or LC or both) might they
be lacking and why?

A How does this feed into the outcomes or behaviors for struggling
readers we see on the slide?

A What strategies that youlisted on your sticky and discussed with your
partner (slide 22) have been most successful in supporting this
student?

Please keep your students in mind today as we discuss ways to improve
vocabulary instruction for ALL of your learners.

What is Explicit Vocabulary Instruction?

+ A family of strategies that can be divided into
two major approaches

« direct instruction in word meaning

« instruction in strategies

B hcrtrns Compretensue Ceror
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Explici t vocabulary instruction is a name for a family of strategies that can
be divided into two major approaches2) direct instruction in word

meaning, such as retaining word meanings and using words in productive
language (speaking and writing), using graphidisplays of the relationships
among words (for example, semantic maps) ang) instruction in strategies

to promote independent vocabulary acquisition skills including context clues
or using word parts like prefixes, roots, suffixes to derive the meaningfo
unfamiliar words. Two strategies that have been identified to increase
vocabulary and independent word learning are word parts (prefixes, suffixes
root words) and context clues.Because context clue instruction is often one
of the most widely used stategies implemented in classrooms, we will spend
address instruction in strategies by focusing on word parts.

We will first explore strategies for direct instruction in word meaning, and
then look at strategies for teaching word parts.
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Providing Explicit Vocabulary Instruction: How? G

vocabulary leamners.

8 Hrtmaess Cemprebanse Coner

The IESguide recommends these strategies for providing explicit vocabulary
instruction. We will be exploring, practicing, and connecting these things to
your core materials today.

(Use the following activity to deepen understanding of the information on the
slide)

26 1. Direct participants to take asmall piece of paper andtear it into
three pieces. Explain that these arethe®@ OA1 EE8@®@ AEED
2. Then, take a piece aothart paper andwrite the following three key
ideas:
E Vocabulary and Standards
E Current Implementation-Looks Like
E Growth
3. Use the chart paper as a reference point {gose the questions below
to participants. Pose one question at a time and have participants
work in table groups todiscuss. They should use theirtalking chips
as they discuss to ensure equigy in the discussion.
Questions:
F How important is vocabulary to your content and literacy standards?
F Which elements are you currently implementing?What does this look
like in your classroom?
F Which area do you need to grow in the most?
Dxsciplliiety LitSracy © How manyof you are content area teachers? Disciplinary Literacy addresse

What is Disciplinary Literacy and why is
it important to vocabulary instruction?

27

the demands of a specific discipline.

Shanahan and Shanahan (2008) have proposed a model of reading
development summarized in three phases:
1. Basic literacyz learning to decode words, deglop a reading
vocabulary, and comprehend text.
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2. Intermediate literacy z using general strategies for decoding
longer words and comprehending narrative and expository text.

3. Disciplinary literacy z using specialized strategies for
comprehending and responding to texts that reflect the demands
of a specific discipline.

What is Disciplinary Literacy and why is it important to vocabulary
instruction?
A Terminology is specific tothe fields of study.
A Different types of words require different ways to identify and learn
them.

The study techniques depend on the type of words that are learned.
Disciplinary literacy focuses on teaching students the differences among the
various textsused in different disciplines and the specialized reading
practices required for comprehension and critical analysis of ideas within
each. Some of these differences include specialized vocabulary, types of
language used to communicate ideas, text structuseand text features (e.g.,
boldface headings and vocabulary, diagrams, charts, photographs, captions]
and sources of information within and across disciplines.

Identification of Word Categories will Help to ‘5
Determine a Method of Instruction

Level 1 Level Il Level Il
(Common) (Academic Words) (Content/Domain Specific)
+ High functi
+ High ut
- urring i

+ Basic + Highly specialized
+ Not frequently encountered

Examples: Girl, smils,  Examples: Fortunate, Examples: Amoebas, hypolenuse,
Jacksonian, Pi

Which words should you teach your students andhow should you teach
OEAI ¢ &EOOOh 1 A0B8O OAEA A TTTE AC
this question.

Take time to read over these examples of word categories (point to screen
and wait time.)

Level | words are the words of everyday speech usulgi learned in the early
grades or at home, though not at the same rate by all children (Biemiller
2007). They are learned largely through conversation and are not often
AT T OEAAOAA AEAITT AT CET ¢ AAUITA OEA
know them can easily be left behind.

23



How would you distinguish between LeveklIAcademic Words and Level HI
DomainSpecific{Share with structured partner.)

Yes, Level I, or Academic Words, ageneral words that are transferable or
portable; words that can be used in writing and orally speaking across many
AEOAEDI ET AOs8 , AGAT )) AOA Oxi OAO
academictext AOO AOA 1106 O1 AlTiilT1 Etk A
McKeown, and Kucan 2008)Levelll words appear in all sorts ofcontent
areas and text typesacademic texts felative, vary, formulate, specify,
accumulate, technical writing (calibrate, itemize, structurg, and literary texts
(misfortune, dignified faltered, unabashed)yLevel [l words are far more

likely to appear in writing than in speech. The Standards refer to level two
words asacademic vocabulary.

These words require particular instructional attention. They are often vital to
comprehension, will reappear in many texts, and are frequently part of word
families or semantic networks. The challenge to teachers is to be alert to the
presence ofLevel Ilwords, determine which ones need to be taught, and
which words deserve more time and attention for richer understanding.

Level lll , orDomain Specifigwords are words that are particular to that
content or subject. They are words that are unique to thparticular academic
discipline.

They are specific to a domain or field of studyldva, fuel injection, legislature,
circumference, aortd and key to understanding a new concept within the text]
Because of their specificitylevel Il words are often explicitly defined by the
text and repeatedly used. Thus, the author takes care to have the text itself
provide much support in the learning ofLevel Il words. In addition, as they
are the words that contain the ideas necessary to a newgic, teachers often
define and reinforceLevel Ill words prior to and after students encounter
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them in a text.
When considering what set of words to teach, consider both categories.
You can also consider any vocabulary words suggested by the authofsyour

teacher texts and generate a set of academic vocabulary words that you will
teach across several days using a variety of instructional activities.

Identification of Words ‘5

Which words would be important
to pre-teach?

et Comprabensive Center
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(Check for understanding)
Which words would be important to pre-teach? (Wait for responses.)

(Add to responses, if needed.)

New words not common to oral language

Mature or more precise labels for concepts already under the
OOOAAT OOB ravénbuidd huhgry) A8 C8

Abstract words not easily pictured (e.g. sensation, predicament)
Words that require background knowledge for concept development
Multiple -meaning words

Words that carry the meaning within the content being read

O¢ O«

O¢ O¢ O¢ O«

Examples:
--background knowledge» igneous rocks require knowledge of the process t(
understand

--Multiple meaning words? net, volume, and table in mathematics

Core Curriculum Connection &‘5
i

Activity: Identifying Level 2 and 3 words

1. With your partner, determine who will read  the informational passage and who will
read the literary passage.

2. Individually read _your assigned passage. As you read, highlight Level Il words
youd teach for this passage in yellow. Highlight Level lll words youd teach for
this passage in lliel

3. With your partner, meet with another partner pair to form a group of 4. Discuss
what you highlighted level Il and 11l and compare.

4. With your group, place words in the t-chart according to what highlighted words
will need more time and attention and less time and attention.

Horihwest Comprahensve Conlar

Identifying Level Il and Il Words

What specific difficulties do students encounter with vocabulary when
reading in your discipline? How do you address these difficulties? (Talk with
partner and share out.)

) AAT OEAUET ¢ AT A POAOAAAEEI C ODAAEA
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understanding of the text., AO6 O AT Al AAOEOEOU O
which types of words to preteach students.

Activity: Handout (ldentifying Level 1l and Il Words)

(Complete this activity with structured partner. Then, meet with structured
group to share out and compare findings.Need non PDF version tocd
guestions from slide 31 to handout.

1. Work with your structured partner to identify who will read which
passage.One partner will do the informational passage and one will
do the literary passage.

2. Individually read your assigned passageAs you readhighlight Level
)) x1T OAO Ui 06 A OAyellol. Réphe@betEdsetared
words likely to appear across many different types of texts academic
vocabulary, such aselative or vary.

3. Highlight , AGAT ))) xT OAO UT Obblue Thask A |
are domain-specific words.

4. Meet with your structured part ner. Then, meet with another partner
pair to form a structured group of 4

5. Identify the partner in your structured group that read the same
passage you did.Discuss which words you highlighted yellow and
blue and why.

6. Then,locate the t-chart at the bottom of your assigned passageWork
together to place words in the tchart according to what words will
need more time and attention and less time and attention.

Note: Discuss participant findingsfrom the activity, using the notes below as
a reference.

, AG6O 1TTE AO O0AOOAGCA p8 4EEO AgAA
and phrases and ten Level Il words. Understanding of all nine Level Il words
Is necessary to fully comprehend this passage. As noted in the introduction,
these words are ofen repeated and defined in contextSegregated is
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introduced in the second paragraph, though determining its meaning from
this paragraph might be difficult without a clear grasp ofliscrimination . The
next paragraph, however, provides more context as wedls repetition.

The second paragraph contains a high proportion of Level Ill words not
repeated later in the text, as well as one Level Il compound wordVith this
many words, students might struggle with the words packed together, so
determining meaningfrom context becomes more difficult. It is possible that
these terms were described earlier in the book, but not likely given that this
excerpt was taken from the introduction. In these situations, if students are ti
have the opportunity to read independetly and learn from their reading,
some words (especiallyLevel 111) might need to be introduced before reading
The remainingLevel lll words, poll tax andregistered, are well supported by
the context of the last paragraph, and would not likely need argre-teaching.

Introductions in general are more likely to need support before reading, but
even here, a third of the Level Ill words could be determined from context.
The first Level Il word,determined , indicating that much of what follows in
the passae is based on skin color, is essential to understanding the
passage.The power ofdetermined here lies in the notion that skin color in
Montgomery, Alabama at that time was the causal agent for all that

follows. The power of the word and its connectiorto the topic merits
intensive instruction. It is also a word with multiple meanings, likely to
appear in future texts, and part of a word family (determine, determination,
determined, terminate, terminal).

Secondclass, worship, and obstacle are more corcrete and supported by the
text. Thoughliteracy is less concrete, as well as part of a word family
(literate, literature), it is not central enough to the meaning of the passage to
warrant intensive instruction.

Rigged, disqualify, harassment, and gievan cesare more central to the text
and the topic in general, and are likely to appear in future social science
texts. On this basis, they would merit more intensive discussion.

(Allow time for discussion and check for understanding)
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Do suggested vocabulary words in your core
materials align to the suggested criteria?

Words that are/have

+ Central to understanding the text

]

Core Content Connection: . | x EO8 O OEIi A O APDI (
instructional materials. To complete the activity, work through the same
process that we just practiced on the previous slide.

PonE

(Allow time for participants to work with a partner or table group to discuss
Tell participants to keep the handout with four words they chose at hand, as
we will use it for several activities later in the presentation)

NOTE: Here are some possible questions and examples, if needed:

f

=

Identify a passage of text from your core instructional materials.
Preview your assigned passage.

Identify Level Il and Level Il words.

Complete the t-chart for the words you have identified. Which words
will need more time and attention and which words will need less
time and attention?

Usethe questions on the sile to reflect./ £ OEA x1T OAO
identified as needing more time and attentionwhat 4 words would
you choose to preteach before students read the text? Why? If your
words are already identified for you in your core instructional
materials, how dces this information align/support those word
choices or not?

What words in the passage would be central to the text? (Possible
answers- environment, exhibit, impact, investigation.)

Were there any frequent words?(natural environments, etc.)

What words were portable or fit under general academic vocabulary?
Were there any words with multiple meanings? (Environmeng as in
AAT OUOOAT TO T1AB0 OOO0OIT O1 AET C8
Any words with affixes (perhaps exhibitz expose, exhibition
morphological variants)
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Different Disciplines use Different Words ‘5

Vocabuary Foatura

History Metaphorical terms with political points of view (War of
Northem Aggression, War Between the States vs. Civil war,
The Gilded Age. Movements vs. Uprising

Science Greek and Latin roots (precise, stable, show relationships)

Math Words that are precise but have different meanings than
general use (factor, prime)

ELA Words describing emotions, states of mind, the senses ‘the
insane joy of the hunt, when as | climb the rock, my face
contorted, gasping, shouting volupluously senseless words

§ortwest Compraensive Conier

32

(Share examples on slide.)

A fantastic way for teachers to identify words quickly is usinda\cademic Word
Finder from the website Achieve the Core. (Show website examples, if time
allows)

Identification of Words 6

Of course, different disciplines use different words but
the frequency or value of prefixes, suffixes, and
(especially) combining forms also differs by discipline.

a Gutiohn & Frances Besseisu

Not only how words are made up of individual sounds (phonemes) but also
word parts that linguists call morphemes Morphemes are the smallest units
of meaninginwords (to A1 ATl AAO OEEOh AT T OEAAO
Of AATET co Al OE AACET xEOE OEA 1 AO0QG
IO &£ O0id O A i1 OPEAI A EO OEA OI Al
idea/meaning. Inschool we call them prefixes, affixes, suffixes, ots or base
words.

There are two basic types of morphemes: free and bound. Free morpheme
can stand alone as words they do not have to be combined with any other
morpheme to make a word. Bound morphemes are word parts that must be
attachedtoorOAT &1 Ad O1 AT 1T OEAO 11 OPEAIT A
of morphemes in English come from one of three ancient languages: Greek
Latin, or Anglo-Saxon.

Morphology is the study of morphemes in a language. Words contain one or
more morphemes, or units oimeaning. When it comes to different disciplines
OEA EOANOGAT AU T0O0 OAI OA 1T £ POAEEGAC
look at some examples.
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https://achievethecore.org/page/1027/academic-word-finder
https://achievethecore.org/page/1027/academic-word-finder

Most Frequent Prefixes

34

Researchers White, Sowell, and YanagiHafE#89) found twenty prefixes
that are frequently found in the print we use in schools. Teaching students
word - learning strategies that include prefix instruction provides access to
the meaning of words. These are common meanings, but not exhaustive.
How is this important to your content area?

(Discuss chart and give examples.)

O$EOCO6 | AAT OAxAU &£O0Tih T1TO0h T BB OE(
AEA POAEE@ OAAo6 1T HAOAT 1 AAT O OAT xI 71
4EET E AAT OO UT OO OOAEAAO AOAA Gschait A
(Wait time and discuss.)

Most Frequent Prefixes

(continued) G

Unis another example of a prefix. Explicit instruction of prefixes is an
effective strategy for deriving meaning from words.
yo6i CiTETC O 11T AAl OEEO A& O ubdn®punij
i AATO 1108 ,A060 OOU i A xI OAO OC¢
(Show a white index car withfamiliar on it.) Our base word is familiar. Where
does the prefix go? (pause for participants to answer) Yes, the beginning of
the word. (Place the prefix un in front of faniiar.) Now we have unfamiliar.
Tell me again, what does un mean? (Not.) What does unfamiliar mean? (No
familiar) (Repeat the process with happy and likely.)

i x EOB8O UI OO OO01T 8 j! OE PAOOEAEDA
instruction technique.)

Most Frequent Suffixes

Examples | ELA| Math | Science | Social Studies
comfortable

Here are the most frequent suffixes.

The idea of defining morphemes is to provide students with clues to word
meanings. And if you recall, earlier when we discussed how readers come {

AOEOEAAI OOOAOAQEA AT T DOAEAT OET T j
level plays arole and, inthiAAOAh A OOOAAT 08O ET T H
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Suffixes

L1 ewa | wain | science | Social Sudies
= : : :

37

How could we apply explicit instruction to suffixes?
(Wait time and invite responses.)
We can use the same explicit instruction routine we used for prefixes.

14 Valuable Morphemes — Root Words ‘!’

+ Cept + Plic
+ Duct + Pos

+ Fact + Scrib
+ Fer + Sist

* Graph * Spect
+ Mit + Tend

+ Ology + Tent

B Mortwes Comprebansive Cener
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Activity: Handout 2 (14 Valuable Word Roots)

Knowing the meaning of one root word can provide a bridge to the meaning
of other words related in meaning.The 14 root words in your handout and
on the slide actually provide clues to the meaning of over 100,000 words!.

It is important to know that this slide and handout reference should be used
as a teacher reference in helping students understand how roots work in the
English Language.Use specific word teaching strategies. Instead of
providing a list of root words and having students memorize roots, words
and their meanings, use what students know already know about words and
transfer that knowledge to new words that contain the same root word.

Root words are a type of morphemeRoot words are different from base
words. Base words, are recognizable English words. Root words are from
OIT T 00 OEAO POAAAOA %l Cl EOE8 4nBoA 06 O
Europeanproto-language, these show up as specific words. They appear
across multiple languages, not just Greek and Latin roots. Their spelling will
vary based on the grammatical use of the word because the ancient languag
had specific rules around how the roots would morph depending on the
context of the sentence or use of gtaword. Root words can be bound or free,
as discussed on slide 33.

Work with your structured partner. Choose a root word from the list. Then,
work with your partner to brainstorm a list of at least five words that have
the same root and are also relateth meaning. If you finish early, choose
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